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INTRODUCTION
In Portsmouth, early years settings provide

children in their last year before starting

language backgrounds who are learning

learning assistants will also support one-off

support for children from a wide range of
English as an additional language (EAL).

EAL Portsmouth (EMAS) is a team of advisors

school. In exceptional circumstances, bilingual
visits to settings to support younger children
as they settle into new routines.

and bilingual learning assistants (BLAs) from a

This guidance document has been created

provides support to schools and early years

• To support practitioners in welcoming new

range of language backgrounds. The service
settings based on the principle of ensuring

with the following aims:

arrivals into their early years settings

inclusion and equal access to all learning

• To develop understanding of strategies to

referral route into the EMAS service is for early

• To provide guidance on the developmental

aged 3 - 5 learning English as an additional

• To support partnership working between

experiences in a child’s home language. The

years settings to access support for children
language in PVI, maintained nurseries and
child minder settings. Priority is given to

support and develop language skills
stages of the acquisition of English

parents, bilingual learning assistants and EY
practitioners.
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THE EYFS AND THE STATUTORY REQUIREMENTS
The EYFS statutory guidance tells us that: “For

children can already do. It includes the role

providers must take reasonable steps to

support children’s learning through a

children whose home language is not English,
provide opportunities for children to develop
and use their home language in play and
learning, supporting their language

of play, both indoors and outdoors, to

planned balance of adult-led and child initiated learning.

development at home. Providers must also

Practitioners undertake observations of all

opportunities to learn and reach a good

plan for the next steps in learning. As a child

ensure that children have sufficient

standard in English language during the EYFS:

ensuring children are ready to benefit from the
opportunities available to them when they

begin Year 1. When assessing communication,

children in order to find starting points and to
comes to the end of the EYFS these

observations will inform the child’s EYFS
Profile outcome.

language and literacy skills, practitioners must

“Every child deserves the best possible start in

does not have a strong grasp of English

their potential. Children develop quickly in the

assess children’s skills in English. If a child

language, practitioners must explore the child’s
skills in the home language with parents and/or
carers, to establish whether there is cause for

concern about language delay.” Page 9, 2017,
EYFS Statutory Framework

THE EARLY YEARS FOUNDATION STAGE
The EYFS is based on the principles of the

Unique Child, Positive Relationships and an

life and the support that enables them to fulfil

early years and a child’s experiences between

birth and age five have a major impact on their
future life chances. A secure, safe and happy
childhood is important in its own right. Good
parenting and high quality early learning

together provide the foundation children need
to make the most of their abilities and talents
as they grow up”. Page 5 2017 EYFS
Statutory Framework.

Enabling Environment. The result of these

In planning and guiding children’s activities,

child’s Learning and Development.

that children learn and reflect these in their

three elements interacting together is the

Positive
Relationships

practice. The three characteristics of effective
learning are:

Enabling
Environments

A Unique
Child

practitioners must consider the different ways

Learning and
Development

The principled approach of the EYFS is to
value diversity, welcoming and genuinely
including all children, star ting with what

•

Playing and exploring

•

Creating and thinking critically

•

Active learning

These characteristics should be reflected upon

and used to support learning experiences within
the setting and also shared with parents to

demonstrate how their child enjoys learning.
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THE CHARACTERISTICS OF
EFFECTIVE LEARNING
The unique child reaches out to relate to

Prime areas are fundamental, work

Characterisitics of Effective Learning,

development in all other areas.

people and things through the

which move through all areas of learning.
• Playing and exploring
• Active learning

• Creating and thinking critically

together, and move through to support
• Personal, social and emotional
development

• Communication and language
• Physical development

Children develop
in the context of

relationships and the

environment around them.
This is unique to each family,
and reflects individual
communities and
cultures.

Specific areas include essential skills and
knowledge for children to participate
successfully in society.
• Literacy

• Mathematics

• Understanding the world

• Expressive arts and design
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SUPPORTING CHILDREN LEARNING EAL
IN THE EARLY YEARS
WORKING TOWARDS AN ANTI-BIAS CURRICULUM
The ethos of the setting is fundamental to the
quality of the learning environment. Children
will flourish where they are valued and their

A UNIQUE CHILD
All children are entitled to equal access to the
whole curriculum.

self-esteem is high. Their values and attitudes

IT IS GOOD PRACTICE FOR ALL CHILDREN:

carers and teachers. All our children need to

• To see all cultures equally valued

are shaped by the values and attitudes of their
learn respect for one another and to delight in
linguistic and cultural diversity from their
earliest years.

The ethos of the setting is reflected in the

attitude and environment which greets the
parents and children, such as:

• A friendly and welcoming approach to all
• A genuine interest shown towards each
individual

• Information is sought about languages
spoken at home, religion and festivals
celebrated

• Importance of first language is
acknowledged

• Cultural and linguistic diversity is
acknowledged and celebrated

• Parents are informed about the learning
experiences/curriculum

• Children are given choices and encouraged
to make decisions

• Appropriate policies are in place.

• To share their own interests and

backgrounds as a basis for adults planning
activities

• To talk about their own experiences to
promote self-esteem and challenge
stereotyping

PRACTITIONERS NEED TO:
• Help children to explore ideas of fairness,

tolerance and forgiveness through play and

everyday situations, drama and role-play, as
well as carefully chosen books and stories

• Provide opportunities, e.g. in circle time for

children to draw on home/community linked
experiences

• Explore similarities and differences through
special family events, celebrations and
festivals

• Have a policy which promotes an

understanding of cultural and linguistic
diversity and challenges stereotypes.
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SUPPORTING CHILDREN LEARNING EAL
IN THE EARLY YEARS
POSITIVE RELATIONSHIPS:
• Bilingualism is seen as an asset and a

learning opportunity for all children and adults
in the setting

• Partnership with parents/carers is paramount
for a child’s progress within a setting.

IT IS GOOD PRACTICE FOR ALL CHILDREN:
• To experience visitors from other

communities who can share their

experiences with children, including the use
of artefacts and stories from other cultures

• To see all parents and families welcomed
into the setting.

PRACTITIONERS NEED TO:
• Reassure parents that use of first language
(L1) at home will support their child’s
learning

• Reassure parents that use of first language
(L1) in the setting will support their child’s

developing use of language including English

• Handle questions about race and ethnicity
honestly, sensitively and openly

• Where possible, link with community

groups and invite visitors and storytellers
from a range of cultures

• Provide opportunities for games that

• Value, draw on and record parents’

knowledge about their child including the full
range of language skills and experiences

• Ensure effective two-way communication of
information via interpreters, written
translation or the Internet

• Report progress to parents effectively i.e. in
an accessible and jargon-free way

• Record cultural and religious information at
admission, including customs and be

sensitive about diet, festivals, worship etc.

• Ensure home visiting routines take account
of family’s cultural and linguistic needs

• Encourage parents’ active participation in
the setting e.g. using bilingual skills for

storytelling, labels etc. sharing information,
skills and artefacts as appropriate.

ENABLING ENVIRONMENTS
IT IS GOOD PRACTICE FOR ALL CHILDREN
• To be offered a secure environment in which to

explore their own culture and that of their peers

• To have access to resources which show

ethnic minority families doing everyday things

• To see a range of family life depicted

• To visit places of interest that reflect the
diverse nature of our society.

promote co-operation and turn-taking

• Check spelling and pronunciation of
children’s and parents’ names

8 • Supporting children learning English as an Additional Language (EAL)

PRACTITIONERS NEED TO:

songs/rhymes in a variety of languages

• Provide opportunities for children to listen

rhymes, displays depicting experiences

to music and play musical instruments from
around the world

• Provide opportunities for children to

experience food from a range of cultural

traditions at snack times and during cooking

especially counting songs and counting
within the classroom reflecting other

cultures e.g. photographs of children in the

role play area using chop sticks with Chinese
and English writing to explain the activity

and exploring sessions

• Use visits and visitors, ICT-based resources
and other props to show the wider world to

VALUING LANGUAGE DIVERSITY AND LANGUAGE
SKILLS - REFLECTION POINT

experiences)

DO WE:

children (making it relevant to their own

• Ensure a wide range of creative activities
that explore different tools, genre, mark-

making, including skin tones using paints
and crayons

• Provide opportunities in the imaginative

play area for children to explore a range of

props from different cultures: photo albums
of families from a range of backgrounds,
posters portraying festivals, mirrors, a

variety of scripts and number systems,

cooking utensils and dressing up clothes,
multicultural food and cutlery/crockery

• Ensure dolls and puppets have accurate

and realistic skin tones, facial features and
hair textures

• Raise all children’s and parent’s/carer’s

language awareness, e.g. welcome sign in

many languages, signs and labels around the
setting in many languages, dual language

• Record language background and first

language (L1) skills on admission to the
setting?

• Work with bilingual staff, wherever possible
to;

» » Provide positive role models?
» » Raise self-esteem?

» » Provide religious/cultural advice?

» » Raise language awareness of all children?
» » Support home-school links?

• Provide opportunities for the children to

work bilingually or in first language (L1) e.g.
through dual language stories and songs?

• Encourage first language (L1) use in role

play and other activities to develop as well
as maintain first language (L1) skills?

• Praise first language (L1) script features in
emergent writing?

books for free choice and to share at home,
dual language storytelling (including CDs)
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SUPPORTING CHILDREN LEARNING EAL
IN THE EARLY YEARS
WHEN SUPPORTING CHILDREN NEW TO ENGLISH
- REFLECTION POINT
DO WE:

• Use additional verbal support e.g. repetition,
modelling varied questioning etc?

• Keep language profile records based on

regular discussion with parents and support

• Recognise that the child may experience a

silent period and needs time to observe, try

out unfamiliar toys, tune into new languages
and follow the routines of the setting?

• Praise and accept any efforts however
minimal to join in or communicate?

• Pair the silent child with a confident, co-

operative peer with strong English language
skills?

• Record observations of all the child’s

communication skills including non-verbal

gestures, body language and other signs of
understanding?

• Use clear, natural speech and continue talking
even when the child does not respond?

• Ensure the child is supported during whole
group times?

• Use lots of visual support, objects, pictures,
non-verbal gestures etc?

• Ensure that stories and books shared with the
children have clear illustrations, repeated
actions and language patterns?

• Give the child roles and tasks within the

staff to record developments in both
languages?

• Give parents information on the local

communities the setting serves in order to

promote understanding of bilingualism and
cultural diversity?

• Try to learn key words and phrases of the
children’s home languages?

• Encourage children to use whichever

language they are most comfortable with?

• Encourage visitors from the community,

including parents and siblings to help provide
appropriate and relevant activities?

• Ensure children’s home languages and

experiences are reflected in resources the

setting provides e.g. CDs, books, puzzles, role
play resources, creative resources, and
posters?

• Show awareness of the characteristics of

effective learning and the three prime areas
e.g. Personal, Social and Emotional

Development (PSED), Communication and
Language and Physical Development.

setting requiring little or no English e.g.

helping to share out drinks and food at snack

IT IS IMPORTANT FOR SETTINGS TO:

etc?

• Reflect on what is important for the children

activities?

• Analyse their own practice

time, tidying, returning registers to the office,
• Enable the child to join in the full range of
• Use consistent routines portrayed visually,

explained to the child and parent so that the

and families they work with

• Evaluate effectiveness

child knows what to expect?
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STRATEGIES FOR SUPPORTING AND
DEVELOPING COMMUNICATION IN ENGLISH
THE TALK TECHNIQUE
TALKING TOGETHER

LEVELS OF LANGUAGE

Being equal
partners in
communication

ATTENTION AND
LISTENING

KEEP ON
COMMENTING

Supporting a child’s
understanding of
language and
activities

Adapting adult
language to fit the
child’s level

Reinforcing and
extending a child’s
language
development

Listen more than
you talk

Remove distractions

Keep language simple

Comment on what is
happening

Involve children in
conversation

Look at the child you
are talking to

Give one instruction
at a time

Give children the right
language model

Use visual
cues

Say the child’s name

Check understanding

Repeat Language

Emphasise turn
taking

Keep a routine

Rephrase information

Wait!

Value what
children say

Praise good listening
and attention skills

GOOD FOR EAL, GOOD FOR ALL
The talk technique is a tool to support all children in developing speech, language and

communication skills. The strategies should be used by practitioners working with EAL learners,
as well as during play situations with a range of other children.
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STRATEGIES FOR SUPPORTING AND
DEVELOPING COMMUNICATION IN ENGLISH
SELF TALK : Young children will often talk out loud

demonstrate your interest in their thoughts,

environment. As practitioners you may ‘self-talk’

opportunity to add to the language structure.

to themselves as they play and explore the

through an activity e.g. “I’m putting the banana

ideas and speech and will provide you with an

on the plate, now can you help me cut it up?” In

MODELLING: Don’t forget that children need to

child. When children engage in self-talk they are

context so that they can make connections

this way you are providing a commentary for the
making links to words, actions and ideas. Selftalk facilitates planning, critical thinking and
executive functioning.

PARALLEL TALK: When you provide a running
commentary by commenting on what the

child is doing you are engaging in parallel talk.
This strategy can be very helpful for short

periods and can help the child hear words put

together in sentences and can support a child
by extending their vocabulary.

REPEATING: Repetition is a key way of learning
for many children. They need repeated

exposure to songs, rhymes and stories. It is
also helpful to repeat and confirm a child’s
own attempts at speaking. This will

hear language and new vocabulary used in

and develop their understanding. Children will
then practise and rehearse the language that
has been modelled for them. When you

model language you have an opportunity to
re-phrase or re-cast what a child has said
without directly correcting their use of

language. If the child says “I like dogs” you can
model “Yes, I like dogs too”.

OPEN ENDED QUESTIONS: Use open ended
questions such as ‘Why is he crying?’ to
provide opportunity to use language

extensively and to give a child opportunity to
express their ideas rather than relying on a

one word reply. Don’t forget to give plenty of
response time!
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BOOKS TO SUPPORT CHILDREN LEARNING
ENGLISH AS AN ADDITIONAL LANGUAGE
CHOOSE BOOKS THAT HAVE:
• Little or no text. Wordless books are good

for families to use where English is not the

strong home language. There is no pressure
to rely on reading and the emphasis can be
drawn towards comprehension skills, in

either English or the child’s first language

• Repetitive language

• Predictable patterns, refrains and story lines

• Cultural familiarity wherever possible and

• A link to children’s first hand experiences
and interests

• Opportunities to be used alongside props,
puppets and other visual support (story
sacks, storyboard pictures)

• Availability in dual language

• Opportunity to be heard as audio tapes

alongside the visual text and illustrations

provide positive images of cultural diversity

Here are some examples of good early years books for children
learning English as an additional language
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INDUCTION FOR NEW ARRIVALS
– THE EARLY YEARS
INTRODUCTION
For many children arriving in a new country

In line with good practice for all children within

However, when young children leave their

• Consider the daily routines to meet individual

with their family it is an exciting time.

parents/carers and attend nursery or Year R,
this excitement can turn to confusion and
concern as nobody can understand what

they are saying. Our role is to ensure that

new arrivals have the best possible start to
their nursery or school life. Remember that

the Early Years Foundation Stage:

needs with lots of opportunities for “hands
on” learning experiences

• Consider the continuous and enhanced
provision to meet individual needs with

resources clearly labelled with pictures
and words

some of the resources and experiences we

• Ensure you work in partnership with parents/

important that practitioners working with new

• Remember that every child is unique and for

allow time for children to look around, explore

separated from their parents/carers before

offer may be unfamiliar to the children. It is

arrivals are consistent in their approach and
and copy others rather than follow the
setting’s “rules” in the first instance.

carers building a trusting relationship

a new arrival he/she may never have been
starting school.
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STRATEGIES TO SETTLE A NEW ARRIVAL INTO
NURSERY OR YEAR R
These strategies will meet the needs of all
children but are specifically supportive to
new arrivals:

a child to put their coat on – actively put your
own coat on or take them to where the other
children are putting their coats on, or use
other visual clues

• Ensure the routines include lots of

opportunities for play and child led learning

• Ensure a visual timetable is shared with the

parents/carers and the child together and is

available all the time. Remember to share any
changes to the routines with the child

• Ensure adults take time to give positive body
language and gestures to the child e.g.
thumbs up, smiles

• Ensure all adults are pro-active in supporting
the child to engage e.g. take their hand to

guide them towards particular resources or
their coat peg etc.

• Ensure all adults model the expectations

while speaking with the child e.g. while asking

throughout the day

• Ensure repetitive stories and action songs
are shared regularly. As a child becomes

familiar with the actions from the story/song
they will build their confidence to join in

• When adult led learning is planned ensure the
new arrival child is in a group of children with

good communication skills to ensure he/she has
exposure to grammatically correct language

• Keep large group learning experiences to a
minimum and ensure the child has lots of

time to copy others, look around and build
confidence during these periods.
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LEARNING AN ADDITIONAL LANGUAGE
– WHAT RESEARCH TELLS US
Children in this country need to learn
English but their first language is a

valuable tool to help learning and not a

academic and cognitive language. Learning a
new language is a marathon and not a sprint!

hindrance. Setting staff should not advocate

A silent period is natural for some pupils

at home. The child needs to continue to

continue for several months for a new

the use of English only, either at the setting or

develop their first language as well as English.
The aim should be to add to the language

skills the child already has, not to let those
skills diminish.

Developing the child’s first language has
many benefits;
•

Children secure in their first language have

•

Fluency in first language helps children take

•

•

a firm foundation for the learning of English

when learning a second language and can
arrival. Understanding will always be more
advanced than speaking when learning a

second language. Speaking is much more of

a challenge than listening. Even though a new
arrival is silent, s/he will be acquiring

comprehension skills in English through

listening. As listening is so important to new
arrivals, ensure the child spends plenty of
time with good language models.

part fully in their family and community life

When children start to speak English, their

in their adult life if they wish to work or

of their first language. They will make

Bilingualism is a skill which will help children
travel abroad

The first language plays an important part in
the child’s sense of identity.

Advocating the use of English at home is also

problematic if the parents don’t speak English

fluently. The bilingual child always needs good
language models and it is better that parents
are good models of their first language than
poor models of English.

It takes about two years to learn English
but the easiest English to learn is social

language and everyday vocabulary. It takes

sentence structure will reflect the grammar
‘developmental errors’ such as incorrect word

order, words omitted or put in when not needed
and have particular difficulty with tenses,

prepositions, plurals and pronouns. These errors
usually resolve themselves in time as they are

immersed in English through the curriculum. Put
the emphasis on meaning rather than form and
treat errors as part of the process. Remember
that learning another language is a risk-taking

process; you don’t want to make the child afraid
to ‘have a go’. Therefore echo back (recast) a

correct version of what they have said and carry
on the conversation.

much longer, anything between five and ten

Having English as an additional language

comprehension and literacy skills, including

Educational Needs. Indicators that a child

years, to acquire a full range of speaking,

does not mean a child has Special
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with EAL may have SEN include: difficulties in

matching, sequencing. A possible course of

appropriate teaching, poor retention of

include a review of teaching strategies, further

their first language, lack of progress despite
information and difficulties with tasks which
aren’t language dependent e.g. copying,

action for a child with suspected SEN would
assessment, a parent meeting and an

assessment of the child’s first language.

INFORMATION FOR PARENTS
THE IMPORTANCE OF FIRST LANGUAGE
At EAL Portsmouth (EMAS) we advise that

parents speak to their children in their First

Language (‘Mother Tongue’) at home. There

are many reasons why this is considered to be
beneficial to the child, not least because it
means they can respond to other family

members, especially if they return to their

• Teach your child the different names of the
languages they hear around them

• Help your child to feel proud of his/her

languages. This will help him/her develop
strong cultural identity

• If your child prefers using English words,

you can still respond and repeat back what
they said in your own language.

country of origin at some time during their life,

REMEMBER TO:

cultural background.

• Look at your child as you talk. This helps

and that they have some sense of their

Many settings ask what they should advise

him/her to see your facial expression and
how you form words

parents of children who have EAL and our

• Make ‘special time’ for you and your child

language is important. It is part of you and

• Give lots of opportunities and time for your

TO KEEP THIS ALIVE:

There is a leaflet available on the importance

advice to parents would be that first
your children’s identity.

• Allow time for your child to play with other

children who share your common language

when you can play together
child to respond to you.

of home languages. Please contact the EMAS
office to obtain a copy.

• Do not be afraid to use your language in public
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THE ROLE OF BILINGUAL
LEARNING ASSISTANTS
Bilingual Learning Assistants (BLA) provide a

and resources or managing/monitoring

activities, primarily through first language or

• Be asked to provide written translations of

support service complementary to learning
bilingual communication. They work in

partnership with the practitioner to provide

access to the curriculum for bilingual learners.

THE BILINGUAL LEARNING ASSISTANT SHOULD:
• Support bilingually the pupil’s language and
learning needs, ensuring children are able

to access the whole curriculum by working
in their first language

• Support practitioners in providing a stressfree ‘settling in’ period. (This may include

involvement in form filling, parents meeting
etc.)

• Spend most of their time in contact with the
target child(ren) and parents/carers

• Assist in monitoring progress and assessing
performance including: contributing to

Learning Journeys by making observations
and supporting assessments

• Assist in promoting home-setting links e.g.
interpreting at parents’ meetings,

groups or recording children’s progress
lengthy documents e.g. Educational

Psychologist and Speech Language
Therapist reports

• Be asked to make home visits on his/her

own. Bilingual Learning Assistants should be
accompanied by setting staff

• Be left in isolation with any child

THE BILINGUAL LEARNING ASSISTANT CAN:
• Work with a pair or group of children
• Assist in developing language and

curriculum support materials including labels
and resources for the setting

• Assist in pastoral support systems and alert
setting staff to children’s bicultural needs,
including sensitive religious and cultural
information, e.g. dietary requirements

• Share stories bilingually with a child or group
of children

• Support with ongoing assessment tasks/
activities

interpreting short letters from settings

• Accompany children on trips if negotiated

local communities.

• Support parents/carers in accessing

• Support settings in extending links with

THE BILINGUAL LEARNING ASSISTANT SHOULD NOT:
• Carry out general tasks around the

setting, unless integral to the support of
the target child(ren)

• Be solely responsible for designing activities

with EMAS

information on outings

• Interpret during a home visit with setting staff

• Assist Educational Psychologists and Speech
and Language Therapists in accurate

assessment of children’s abilities/needs

• Introduce greetings/numbers/colours etc to
all children in their first language
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THE ROLE OF BILINGUAL
LEARNING ASSISTANTS
EFFECTIVE USE OF BILINGUAL LEARNING
ASSISTANTS:

• Give the bilingual learning assistant plenty of

Bilingual assistance will be most effective

• Contact the EMAS office if the setting

when:

• Supporting target child(ren) in both adultled and child-initiated play

• There is liaison time for the bilingual

learning assistant and practitioners to plan,
guide and evaluate their work

• Racist remarks or actions are challenged by
setting staff and when the bilingual

assistant is clear about any policies and

procedures for dealing with racist incidents.

EXAMPLES OF WAYS OF WORKING

notice of closures and important dates e.g.

INSET, any parents’ meeting, SLT assessment
knows the child or children are going to be
away; if the bilingual learning assistant has
already arrived at the setting, s/he should
inform/return to the EMAS office

• Always let EMAS know if the bilingual

learning assistant is not punctual or absent
and the setting has not been previously
advised of this by EMAS

• Introduce them to all the children as

someone who will be working in the setting,
not just with the target child

• Inform parents as it is important that parents
know who their child’s bilingual learning

assistant is and that they have information
about his or her role and the time and day

IN THE EARLY YEARS
• Working with bilingual learning assistants to
ensure they understand the purpose of the

learning experiences you ask of them and are
familiar with the games, activities and

equipment before using them with the children

that they are available in the setting

• Show the bilingual learning assistant around
the setting and provide them with the staff
handbook, behaviour policy and relevant
information e.g. Health and Safety issues
including emergency procedures

• Involving bilingual learning assistants in the

• Ensure the bilingual learning assistants

and contributions to the Learning Journeys

• Share the planning where possible – it

learning assistants time to become familiar

• Share IEP targets/SLT programmes with the

on-going assessment through observations

• Planning stories in advance and giving bilingual
with texts even if the book is in dual language.

know your routines and ways of working
really helps

bilingual learning assistant and ensure that
his/her observations and input features on
the current IEP

THE SETTING SHOULD:
• Contribute to the annual evaluation of

bilingual support as this provides useful
feedback for the service

• Ensure the bilingual learning assistants know
what safeguarding procedures are in place

including the name of the DOSC (Designated
Officer for Safeguarding Children).
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THE BILINGUAL LEARNING ASSISTANT SHOULD:
• Let the EMAS office know at least half an

hour before the session starts, if they are
absent. EMAS will then in turn inform the
setting by phone.

THE EARLY YEARS SETTING CAN
• Buy in bilingual learning assistants on a
freelance basis e.g. to translate lengthy

documents, report to parents etc. This can
be arranged through the team.

LINE MANAGEMENT:
• EMAS managers are responsible for

peripatetic bilingual learning assistant’s

deployment, timetable review, work reviews
and professional support. The deployment
of the BLA is reviewed regularly

according to the needs across all settings
and schools and across the whole city

• When at the setting, the BLA works under
the direction of the setting staff and is

ultimately responsible to the manager of
the setting.

THE EMAS OFFICE:
• Organises some centre based translation
e.g. standard school-home

communications. If settings feel they have
something that could be useful to other
settings they should contact the EMAS
office

• Will from time to time and for purposes of

professional development, ask senior EMAS
staff to shadow bilingual learning assistants
in settings. Settings will always be given
notice of these visits

• Will ensure that settings have sufficient

notice when bilingual learning assistants are
required to attend training sessions, or

attend to other EMAS tasks. Sometimes
this has to be given at very short notice.

GUIDANCE PATHWAY FOR REFERRALS FOR
PVI AND LA MAINTAINED NURSERIES
1. A child learning English as Additional Language (EAL)
arrives at your setting. Has your induction programme met
the needs of the child and family?
NO

YES

Refer back to good practice
from EMAS EY Guidelines and
the statutory EYFS.

Child settles to routines, is
enjoying learning experiences and
making friends.

No referral to EMAS at this
time.

2. Parent / Carer is happy with the child within the setting.

YES

YES

NO
Parent / carer has
concerns about the child
settling into the setting.

3. Setting is concerned
that the child is not
settling or accessing
all the learning
experiences.

4. Setting is
concerned that the
child is not making
progress.

Setting needs to reassure parent/carer that all children need a settling in
period. Setting to share what they are doing to ease induction. Setting to
share observations of the child during play sessions with the parents,
especially engagement with other children.

Setting to continue to use
good practice guidance
and monitor progress
through observations.

Discuss bilingual
support with parents /
carers.

Request support from
EYAT/Area Inco.
Setting to continue to use
good practice and
monitor progress through
observations.
Request support from
EYAT/Area Inco.

Discuss bilingual support
with parents / carers.

Setting to complete
referral form and send
to EMAS. (Ensure
parental consent has
been given.)

Setting to complete
referral form and
send to EMAS.

Education - Ethnic Minority Achievement Service (EMAS)
Floor 1 Core 5-6, Civic Offices, Guildhall Square, Portsmouth PO1 2AL
Tel: 023 9273 3130
email: ruth.nabholz-duncan@portsmouthcc.gov.uk
Please remember there
may be no language
support available. (Over
100 languages spoken in
Portsmouth).
You could request support
from attached EYAT/Area
Inco.

When bilingual support is offered please remember;
1. Setting to work in partnership with Bilingual Learning
Assistant (BLA) guiding and supporting them to
meet the child’s needs.
2. Setting to monitor child’s progress in partnership
with Bilingual Learning Assistant (BLA) and share
records with parents/carers e.g. Learning Journeys.
3. Setting to provide feedback when requested.

It may be possible to offer
‘one off’ or temporary BLA
sessions to settings to
settle a child or make
phone calls to
parents/carers to explain
processes or ascertain
home language skills etc.

Always pass all records specific to the child onto the next setting or school.

REFERRAL FOR EMAS SUPPORT
Ethnic Minority Achievement Service (EMAS)
Children, Families & Education
Floor 1, Core 5-6; Civic Offices; Portsmouth PO1 2AL
Phone: 023 9273 3130

EARLY YEARS

Ethnic Minority Achievement Service (EMAS)

Request for Bilingual Support for Early Years providers
(Setting to complete this form following the referral pathway process)

Name of setting:
Address:
Tel:
Manager:

Keyworker:

Name of child

Date of Birth

Language/s
spoken at home

Male / Female

Country of origin
of family

Date of Arrival
to the UK

Date of entry
to setting

Date of this
Referral

Have parents/carers consented to this information being shared for the
purpose of EMAS assessing their child's needs and, where appropriate,
engaging with the child? *
Child’s attendance timetable at the setting - please circle:
Monday
Tuesday
Wednesday
am
pm
am
pm
am
pm

Yes / No

Thursday
am

pm

Friday
am

pm

Please complete table below based on observations. Please add further comments overleaf if
appropriate.
1. What are the strengths of the child across all areas of
learning?

3. What strategies does the child use to access learning
experiences?

2. What strategies have you put in place to support the child
to access learning experiences?

4. Please add any other comments to support this
request for support

* The information provided in this form will be shared with EMAS staff in line with Portsmouth City
Council's privacy notice. By signing this form you are acknowledging that parents/carers have
consented to this.
Signed by: _______________________________

Date:

__________________

Ethnic Minority Achievement Service (EMAS)
Children, Families & Education
Floor 1, Core 5-6, Civic Offices, Portsmouth PO1 2AL
Phone: 023 9273 3130

PARENTAL CONSENT FOR EMAS REFERRAL
Portsmouth's Ethnic Minority Achievement Service (EMAS) is commissioned by schools to
support pupils who have English as an additional language.
This may be in the form of bilingual support, assessments and parental communication.
I consent to:





the school sharing my child's information with EMAS to enable an initial assessment of
my child's needs to be carried out
if necessary, EMAS sharing this information with other agencies (admissions,
attendance, Early Help, the Early Years team, SEN team, Educational Psychologists,
Speech And Language Therapists and receiving schools and early years settings)
if necessary, my child receiving support from members of the EMAS team

Signed:

Date:

This consent form for EMAS referral is available in a range of community language. Contact the
EMAS office to access different language versions.

GUIDANCE PATHWAY FOR CONCERNS ABOUT SPEECH,
LANGUAGE AND COMMUNICATION (SLC) DEVELOPMENT
OF CHILDREN LEARNING ENGLISH AS AN ADDITIONAL
LANGUAGE (EAL)
Setting is concerned about the speech, language and communication (SLC) development of a child
learning English as and Additional Language (EAL). Have you shared your concerns with the child’s
parents/carers* and Bilingual Learning Assistant (BLA)?

YES

NO

Do they have concerns
about the child’s language
development in their
home language?

NO

YES

Continue to use good
practice guidance to
support EAL and SLC and
monitor progress through
observations.

Use the Early Language
Development Monitoring tool
to identify which areas are
causing concern.

Share your concerns*. Do
they have any concerns
about the child’s language
development in their
home language

YES

AT RISK OF DELAY

Use Early Language Development
Strategies Guide to identify specific
strategies that could be used to support
the child’s particular needs. Share these
with parents / carers. Continue to use
good guidance to support EAL and SLC
and monitor progress closely.

If child does not make progress and a
language delay is identified, make a
referral to Speech and Language
Therapy (SLT). Liaise with EAL
Portsmouth

NO

IDENTIFIED
LANGUAGE DELAY

Continue to use good
practice guidance to
support EAL and SLC and
monitor progress through
observations.

Make a referral to Speech and Language
Therapy (SLT). Liaise with EAL
Portsmouth

Whilst waiting for appointment, use Early
Language Development Strategies Guide to
Indetify specific strategies that could be
used to support the child’s particular needs.
share these with parents / carers.

* Contact EMAS for first language support if needed to enable discussion with parents.
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STARTING POINTS FOR THE EARLY YEARS
FOUNDATION STAGE (EYFS)
This tool can be used to gather information from parents about their child’s learning and development.
Contact the EMAS office to access the starting points in a range of community languages.
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Education - Ethnic Minority Achievement Service
Portsmouth City Council
Floor 1, Core 6,
Civic Offices,
Guildhall Square,
Portsmouth
PO1 2AL
general.emas@portsmouthcc.gov.uk
Tel:023 9273 3130
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DEFINITIONS
EAL stands for English as an additional language

BLACK AND MINORITY ETHNIC (BME)

is used for

learning English in British schools are adding

majority. Many BME pupils will also be EAL but

and recognises the fact that many children

all those groups other than the white British

English to the one or more languages they

not all.

already know.

BILINGUAL is used to refer to those children who

have access to more than one language at home
and at school. It does not necessarily imply full
fluency in both or all of their languages.

FIRST LANGUAGE is the language to which the
child was initially exposed during early

development and continues to use in the home
and community. If a child acquires English

subsequent to early development, then English
is not their first language no matter how
proficient in it they become.

NEW ARRIVAL is a term which refers to a pupil

DUAL–HERITAGE means having parents from
different ethnic or cultural backgrounds.

ADVANCED LEARNER is a term to describe

children who have had considerable exposure
to English (at least a year) and are no longer in

the early stages of English language acquisition.
These are children, often born in this country,
who appear to be fluent in ordinary everyday
conversational contexts, but who require

continued support in order to develop the

cognitive and academic language necessary for
educational purposes.

with EAL who has recently arrived in the UK

SOME TERMS WHICH CAUSE PARTICULAR
CONFUSION…. The term ‘REFUGEE’ is widely used

have transferred from one UK school to another

In a legal context in the UK, a person is a

from overseas. It does not include pupils who

unless they have done so within a few months
of arriving in the country.

CULTURE refers to the shared beliefs, values,

customs, practices and social behaviour of a
particular nation or group of people.

ETHNICITY describes ancestry, heritage, religion,
culture, nationality, language and region. As
such, we all have ethnic identities.

to describe displaced people all over the world.
refugee only when their asylum claim has been

accepted by the Home Office. While a person is
waiting for a decision on their claim, s/he is

called an asylum seeker. “An asylum seeker is a

person who has crossed an international border
in search of safety; and refugee status in
another country.”

(Rutter, 1998, Refugee Council)
A MIGRANT is a person who moves from one
country or locality to another.
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VISUAL SUPPORT FOR CHILDREN LEARNING
ENGLISH AS AN ADDITIONAL LANGUAGE
Visual support is crucial for children learning

from having clear visual timelines to support

year’s settings.

Practitioners should continue to use language

English as an additional language in our early

Visual supports include pictures, objects,

gestures, written words and photographs, and
help children to process and make sense of

their understanding of the daily routine.

when referring to the visual supports, so that
children can make connections and hear
English words being used.

the language they hear around them. Visual

Visual supports can encourage children who

thinking, remember information and provide

to participate without relying on having to

supports help children to organise their

reassurance in unfamiliar situations and

settings. Children learning EAL will benefit

DAILY ROUTINES OR VISUAL
TIMELINES

are in the early stages of acquiring English,
use speech.

SETTING/CLASSROOM
RULES

LANYARDS WITH PICTURE CUES
TO SHOW PARTS OF THE DAY

PHOTOGRAPHS OF CHILDREN AT
PLAY IN AREAS OF LEARNING
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CREATING A LANGUAGE RICH
ENVIRONMENT
Top Tip - Remember how tiring it can be to be in
an unfamiliar language environment.

•

action games e.g. Simon Says, so that

language you can provide:

Visual clues – picture prompts, puppets, dual
language signs, real object prompts,
photographs of how children play,

photographic timelines, setting story books
•
•
•

•

of events and visitors…

children can learn parts of their bodies in
•

•

Short input and lots of child initiated play
opportunities

Listening corners which help to reinforce

language acquisition through story tapes
Table top games e.g. matching pairs and

sequencing games which will support early
language development

Use of Phase 1 Letters and Sounds which
will support children’s auditory skills and
ability to tune into sounds

support the acquisition of verbs e.g.

jumping, running, hopping and playing

To help children learning English as an additional

•

Physical play opportunities – which will

English

Provide games that involve taking turns
and the introduction of new vocabulary
and new concepts

Provide first hand experiences (cooking,

trips in local area, real objects). Children can
then recreate and rehearse these

•

experiences in role play

Story sacks - lots of props, puppets,

dressing up clothes and books to go

alongside. Consider the ‘wordless book’

- this will encourage more talk about what
is happening in the story and helps

parents to share books with their children

without the pressure of having to ‘read’ the
English words.
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TOP TEN TIPS FOR SUPPORTING
CHILDREN LEARNING ENGLISH AS
AND ADDITIONAL LANGUAGE
1. Encourage the parents to speak in their first language with their child
2. Don’t worry if the child does not talk immediately or after the settling in period. It may

take time for them to build their confidence. Carry on talking to the child; involve them in

activities and smile, use gesture and eye contact. Give them opportunities to respond and
speak, but do not put pressure on the child to talk

3. Use hands on experiences and activities as the basis for communication with the child
and in meaningful contexts, talk about the sand when playing in the sand pit!

4. Ensure appropriate levels of cognitive challenge. Children learning EAL will have a range
of skills in their first language. Can you use a bilingual assistant or the parents to
understand these skills e.g. can they count in their first language?

5. Children learning EAL need strong role models of English speaking. Pair children up with
confident and competent English speakers

6. Use visual aids to support stories, songs and talk. Pictures, photos, real objects and
puppets are tools to use

7. Keep your language direct, simple and consistent. Try to avoid using idioms e.g. “it’s a
piece of cake”

8. Keep routines consistent and help the child to understand simple classroom phrases e.g.
“It’s snack time”, “sit on the carpet”, “put on an apron”

9. Ensure resources show positive images of the child’s home culture e.g. dual language
books, games, role-play resources

10. Learn some key words and phrases from the child’s first language
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DEVELOPMENTAL STAGES FOR THE
ACQUISITION OF ENGLISH
Children learning English as an additional

This tool is to support you in making

language. The following table will give you an

development. The statutory guidance for the

language are ideally supported in their home

indication of how children acquire English and
how you can support them through the

process. It is vital that you use this information
to assess only the child’s development of the
English Language. This does not reflect the

acquisition of their home language in which

they may have developed age appropriately
(refer to Developmental Matters).

judgements about a child’s English language

EYFS states “When assessing communication,
language and literacy skills, practitioners must
assess children’s skills in English.” However, it
is good practice when reporting to parents to
always describe the development of the
child’s home/first language (L1) and the

development of English. The two may look
very different.
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COMMUNICATION AND LANGUAGE
– LISTENING AND ATTENTION
Needing
Support
as...

Links to EYF S
Development
matters...

Additional observations
of EAL development.
Children with EAL will:

Good practice. Practitioners
should:

New to
English

0-11 Months

• Give evidence of listening to
first language e.g. direction
gaze

8-20 months

• Enjoys and attempts to join
in repetitive songs and
rhymes, particularly action
rhymes
• Will imitate using basic
actions

• Use gestures and signs to give meaning
to language
• Encourage children to join in with
activities. This could take the form of
children watching and actively listening
• Provide variety of listening activities
• Encourage friendship groups for small
group activities
• Use clear instructions with gestures and
actual objects
• Use songs and stories in first language
• Hold small group circle times using
familiar and repetitive phrases

16-26 months

• Follow a simple story, with
visual support
• Extract meaning if visual
and contextual clues are
available

22-36 months

• Responds to instructions
within a practical context
• Follow the gist of adult’s talk
with visual support and
repetition
• Begins to remember and
use story, song and rhyme
forms

30-50 months

• Understands talk, delivered
at age appropriate style and
most verbal instructions
without visual or contextual
clues
• Retell stories with some
detail and can predict what
might happen next

40-60 months

• Understanding comparable
to that of English speakers

Becoming
familiar with
English

Using English
to confidently
communnicate

• Use story props to introduce new stories
and encourage retelling in home
language
• Participate in role play, home corner etc.
• Plan to enable children to join in story
telling with props
• Rehearse story with child in advance. If
possible send home/use BLA for
translation
• Encourage discussion and expression of
emotions e.g. at circle time
• Encourage children to participate in all
areas of the setting to promote
questioning and investigation
• Play simple barrier games e.g. two
children use the same set of objects and
give each other instructions
• Use tape recorders for children to record
stories and other information
• Give children more complex instructions
related to activities
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COMMUNICATION AND LANGUAGE
– UNDERSTANDING
Children learning EAL will understand more English than they can express verbally. It is important to
give the child a choice or options and provide visual material so that the child can respond to a
variety of questions and demonstrate their level or understanding.

Needing
Support
as...

Links to EYF S
Development
matters...

Additional observations
of EAL development.
Children with EAL will:

Good practice. Practitioners
should:

New to
English

0-11 Months

• Responds non-verbally to
simple questions

8-20 months

• Answers yes/no
• The child can understand
more words than they can
say and gives evidence of
understanding some words

• Develop basic use of makaton system
• Listen to children intently, tuning into
their interests
• Observe children closely and talk with
parents so you can plan for interests
• Play turn-taking games that have lots of
repetitive phrase e.g. Go to sleep Mr Bear
• Play alongside children in role play
offering language to go with scenarios
• Provide activities for parents to do at
home

16-26 months

• Gives evidence of
understanding some words
and beginning to label
objects in the environment

22-36 months

• Understands simple ‘who’,’
what’ and ‘where’ questions
• Responds to instructions
within a practical context
• Follow the gist of adult’s talk
with visual support and
repetition
• Uses words and short
phrases from familiar books
and rhymes in a number of
contexts

Becoming
familiar with
English

Using English
to confidently
communicate

30-50 months

40-60 months

• Understands talk, delivered
at age appropriate style and
most verbal instructions
without visual or contextual
clues

• Participate in role play, home corner etc.
• Plan to enable children to join in story
telling with props
• Rehearse story with child in advance. If
possible send home/use BLA for
translation
• Encourage discussion and expression of
emotions e.g. at circle time
• Encourage children to participate in all
areas of the setting to promote
questioning and investigation

• Ensure children encounter more
detailed, correct vocabulary e.g. roses
and tulips instead of flowers
• Plan to use more complex stories,
songs, poems and playground rhymes

• Understanding comparable
to that of English speakers
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COMMUNICATION AND LANGUAGE
– SPEAKING

Needing
Support
as...

Links to EYF S
Development
matters...

Additional observations
of EAL development.
Children with EAL will:

Good practice. Practitioners
should:

New to
English

0-11 Months

• May be silent for up to six
months

8-20 months

• Uses non-verbal gestures
to communicate
• Speaks mainly in first
language
• Beginning to use single
words in English to express
needs and ask for help
• Echoes single words and/or
short phrases
• Starts to develop chunks of
social speech e.g. “Mummy
coming soon”, “My turn”

• Be aware that many bilingual children at
an early stage of English go through
this silent period. It is important that
children do not feel pressurised and
that adults continue to talk to them,
picking up their non-verbal responses
• Watch children carefully to interpret
their gestures and put words to them
• Provide lots of opportunities for
children to respond to or echo
language
• Model speech for child, model back
what they say and extend it
• Allow extra time for response
• Respond positively to any kind of effort
at communicating, however small
• Encourage children to play and speak
with peers who share the same
language
• Have words/greetings/phrases from
different languages as a focus for a
period of time
• Use simple words in home language
alongside English
• Repeat key words when saying a phrase
or sentence, e.g. “You both have
earrings today - Kapna’s earrings,
Sabia’s earrings (pointing at them)”
• Provide opportunities for children to
experiment with their voices and
practice sounds and rhythms of English
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COMMUNICATION AND LANGUAGE
– SPEAKING
Needing
Support
as...

Links to EYF S
Development
matters...

Additional observations
of EAL development.
Children with EAL will:

Good practice. Practitioners
should:

Becoming
familiar with
English

16-26 months

• Begin to put two words
together in English Function
words are likely to be
omitted, the main concern
being communication e.g.
“Me book carpet”
• Beginning to ask simple
questions
• Use up to 50 words

22-36 months

• Widening vocabulary from
stories, the natural world
and other aspects of the
curriculum, but still limited
(up to 200 words)
• Use words and short
phrases from familiar books
and rhymes in a number of
contexts
• Have a growing ability to
move between the
languages in
conversations with peers
• Have a growing confidence
in acquiring and using
English
• Initiate social conversations
• Convey a simple message
and give simple instructions
• Retell familiar stories with
the aid of props
• Use words like ‘how’ and
‘why’
• Give explanations using
short phrases
• Begin to use descriptive
language e.g. colour, size
and quantity

• Give status to ability to communicate in
two languages
• Model sentences, extending child’s
speech
• Sing songs and rhymes at story time and
read repetitive stories using story props
• Model and encourage role play that
builds on familiar contexts
• Extends role play from home corner to
small world
• Repeat back and model correct form,
e.g. if child says, “Why it go up?”, repeat
back, “Why did it go up? That’s a good
question”
• Repeat new vocabulary lots of times
through using the same objects, words
in different contexts, games and songs.
Use photographs to revisit experiences
• Use questioning, modelling,
demonstration using meaningful objects
to encourage communication/
interaction
• Build confidence, e.g. vary the children in
groupings - friendship groups, children
who speak the same language, children
who speak English
• Use the same word in a variety of
contexts, e.g. colour words
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COMMUNICATION AND LANGUAGE
– SPEAKING
Needing
Support
as...

Links to EYF S
Development
matters...

Additional observations
of EAL development.
Children with EAL will:

Good practice. Practitioners
should:

Using English
to confidently
communicate

30-50 months

• Increasing vocabulary for
naming objects/events
• Begin to describe in more
detail
• Speak fairly fluently and
accurately about familiar
topics

40-60 months

• Have a widening vocabulary
from listening to stories
and poems and from being
involved in other
curriculum areas
• Be a very fluent user of
English in most social and
learning contexts

• Provide animals, shapes, people etc.
with differences for grouping and sorting
• Continue to use songs, stories and
rhymes that are familiar or have
repetition, e.g. ‘The Shopping Basket’ or
‘Where the Wild Things Are’
• Expand children’s language
• Model language used in a range of
situations
• Organise retelling of poems and stories
in small groups
• Provide a range of resources for children
to choose from to develop their own play
including culturally familiar materials
• Set group challenges, e.g. present a
dilemma for them to solve
• Continue to model new sentence
structures and provide opportunities for
pupils to use them
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COMMUNICATION AND LANGUAGE
– SOCIAL COMMUNICATION
Needing
Support
as...

Links to EYF S
Development
matters...

Additional observations
of EAL development.
Children with EAL will:

Good practice. Practitioners
should:

New to
English

0-11 Months

• Observes other children
and imitates them

8-20 months

• Uses non-verbal gestures
to respond to a question or
indicate a need

• Have a BLA (if available) to have
conversations with the child and parents
in order to establish relationships and
support play
• Talk to the children and pick up their
non-verbal responses
• Watch children carefully to interpret their
gestures and put words to them
• Use gestures and signs to give meaning
to language
• Encourage children to join in activities.
This could take the form of children
watching and actively listening
• Provide lots of opportunities for children
to respond to or echo language

Becoming
familiar with
English

16-26 months

• Speak mainly in first
language
• Make contact with other
children and may not speak
• May be silent for up to six
months
• Make eye contact with
speaking adult
• Respond to sounds, echoes
single words and/or short
phrases
• Use English to take part in
games and other simple
activities
• Start to develop ‘chunks’ of
social speech e.g. “mummy
coming soon”, “my turn”
• Generate their own two or
three word utterances.
Verbs omitted the main
concern being
communication e.g. me
book carpet

• Understand that many bilingual children
at an early stage of English go through
this silent period and it is important that
children do not feel pressurised
• Respond positively to efforts at
communicating, however small
• Allow extra time for responses
• Provide a running commentary for a
child or adults actions e.g. “I am pouring
the water into the bucket”
• Model speech for child
• Model back what they say in correct
form, but do not expect them to repeat it
• Extend language by using one or two
more simple words
• Encourage children to play and speak
with peers who share the same language
• Model sentences, extending child’s
speech
• Model and encourage role play that
builds on familiar contexts
• Sing songs and rhymes at story time and
read repetitive stories using story props
• Extend role play from home corner to
small world
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COMMUNICATION AND LANGUAGE
– SOCIAL COMMUNICATION
Needing
Support
as...

Links to EYF S
Development
matters...

Additional observations
of EAL development.
Children with EAL will:

Becoming
familiar with
English

22-36 months

• Have ability to move
between the language in
conversations with peers
• Grow in confidence in
acquiring and using English
• Use words in a holistic
phrase, e.g. “where find it?”
• Initiate social conversations
• Convey a simple message
and give simple instructions

Using English
to confidently
communicate

30-50 months

• Communicate to a variety of
audiences but may still use
non-standard features
• Speak fairly fluently and
accurately about familiar
topics
• Ask functional questions,
e.g. “what shall I do now?”
Using simple
grammatical structures

40-60 months

• Be a very fluent user of
English in most social and
learning contexts

Good practice. Practitioners
should:

• Have sharing sessions at small group/
circle time
• Play co-operative games
• Offer interesting objects to be curious
and have discussions about
• Provide imaginative contexts for this
exploration, e.g. table with stones that
could be turned into small world
environment for play people to explore
• Use language models that move children
to more complex or more formal
language
• Use CDs for children to record and listen
to their own talk
• Provide a range of resources for children
to choose from to develop their own
play, including culturally familiar
materials
• Set group challenges, e.g. present a
dilemma for them to solve
• Continue to model new sentence
structures and provide opportunities for
pupils to use them.
• Have sharing sessions at small group/
circle time
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Please address any queries about EMAS

bilingual support and these guidelines to:

RUTH NABHOLZ DUNCAN
BILINGUAL LEARNING ASSISTANT MANAGER
EAL Portsmouth (The Home of Portsmouth EMAS)
Portsmouth City Council

Civic Offices, Floor 1, Core 5-6
Guildhall Square
Portsmouth
PO1 2AL

T: 023 9273 3130

E: Ruth.Nabholz-Duncan@portsmouthcc.gov.uk
W: www.emas.portsmouth.gov.uk

For further training to support children learning English as an additional language please visit
servicesnetwork.portsmouth.gov.uk and click on the Early Years and Childcare Development
Programme 2018-2019.
Useful websites:

www.foundationyears.org.uk/2011/10/supporting-children-learning-english-as-an-additional-language/
naldic.org.uk

literacytrust.org.uk/resources/early-words-together-MLL-programme-resources/

äà
åã

You can get this information in large
print, Braille, audio or in another
language by calling 023 9273 3130
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